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TEACHING ENGLISH FOR SPECIFIC PURPOSES (ESP). TEACHING
STRATEGIES

The main aspects of ESP teaching have been observed. This article highlights
that in ESP it is a needs analysis that determines which language skills are most
needed by the students, and the syllabus is designed accordingly. It also points out
that the most important aspect lies in the learners and their purposes for learning
English in order to communicate and have a set of professional skills and to perform
particular job-related functions.
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ESP teaching concentrates more on language in context than on teaching
grammar and language structures. It covers subjects varying from accounting or
computer science to logistics and business management. The ESP main point is that
English is not taught as a subject separated from the students’ real world. Instead, it is

integrated into a subject matter area important to the learners.
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The National Level ESP Curriculum has been developed with the approval of
the Ministry of Education and Science of Ukraine:

1) as a response to international developments;

2) in order to meet the language needs of university students across a range of
discipline areas;

3) to provide benchmarks for teachers and students in line with the levels;

4) to provide a standardized basis for course and syllabus design by teachers of
English at the faculty level in universities throughout Ukraine.

An enlarged Europe has led to radical changes in education. The creation of the
European Higher Education Area by 2010 (Bologna, 1999) sets challenging tasks in
terms of greater mobility for students, more effective international communication,
better access to information and deeper mutual understanding.

The ESP program gives students an opportunity to develop the competences and
strategies needed to function effectively in the study process and in the professional
situations they encounter. As a result of new courses, higher levels of student
language proficiency will facilitate individual mobility and competitiveness in the job
market.

Professional communicative competence — which is the focus of the ESP Core
Curriculum — is acquired by students of different specialism for real life academic
and job related areas and situations. Needs analyses is important to design syllabuses
for their own ESP specialist courses in order to achieve the target B2 level of
language proficiency [1]. The ESP Curriculum takes into account language
proficiency levels as specified in the CEF (2001).

The introduction of levels into Ukrainian ESP teaching/learning practice will
increase the quality of language learning and teaching and make language proficiency
evaluation both transparent and recognizable within the wider European framework.

According to the National secondary school standard (2004), the school leaving
proficiency level is:

B1- Thus, the entry level of university applicants is expected to be not lower

than that. As the standard was only introduced in January 2004, we assume that there



will be a transition period before level B1+ can be expected to be attained by the
majority of Ukrainian school leavers.

The language proficiency level naturally increases with the growth of
professional qualifications of an individual as the growing complexity of professional
functions performed demands a higher level of communicative competence. For
example, if a Bachelor of Applied Sciences can function in a workplace with a B2-
language proficiency level (Independent User), a Master of Applied Sciences may
need C1 level (Proficient User).

Language proficiency levels allow teachers to determine the learning/training
gap — i.e. the difference between the beginning and target levels of students on a
particular course — expressed in terms of internationally recognized language
performance scales.

Identification of the learning/training gap is of vital importance in defining the
content and duration of the ESP course. It is a valuable reference point for both
teacher and learner, to help determine what is desirable and achievable on a course.
Being aware of this gap is also of crucial importance for university administrators
who decide on the number of hours to be allotted to an ESP course. The
acknowledgement of the training/learning gap provides a reason for making both ESP
teachers and students more accountable.

An awareness of the students’ entry and target levels — and the concomitant
number of tuition hours that need to be allotted to an ESP course — then allows the
formulation of a training plan to achieve the program objectives and student learning
outcomes [3].

ESP program aims to bring about such integration at the level of objectives and
teaching methods, and by coordinating syllabuses. The ESP Curriculum is relevant to
the professional needs of students and to societal expectations. It is also relevant to
the target situations in which ESP students will function as specialists.

The term «specific» in ESP refers to the specific purpose for learning English.
Students approach the study of English through a field that is already known and
relevant to them. This means that they are able to use what they learn in the ESP

classroom right away in their work and studies. The ESP approach enhances the



relevance of what the students are learning and enables them to use the English they
know to learn even more English, since their interest in their field will motivate them
to interact with speakers and texts.

ESP assesses needs and integrates motivation, subject matter and content for the
teaching of relevant skills.

Teacher’s skills for communication and mediation create the classroom
atmosphere. Students acquire language when they have opportunities to use the
language in interaction with other speakers. Being their teacher, you may be the only
English speaking person available to students, and although your time with any of
them is limited, you can structure effective communication skills in the classroom. In
order to do so, in your interactions with students try to listen carefully to what they
are saying and give your understanding or misunderstanding back at them through
your replies. Good language learners are also great risk-takers, since they must make
many errors in order to succeed: however, in ESP classes, they are handicapped
because they are unable to use their native language competence to present
themselves as well-informed adults. That’s why the teacher should create an
atmosphere in the language classroom which supports the students. Learners must be
self-confident in order to communicate, and you have the responsibility to help build
the learner’s confidence [4].

The teacher is a resource that helps students identify their language learning
problems and find solutions to them, find out the skills they need to focus on, and
take responsibility for making choices which determine what and how to learn. The
teacher will serve as a source of information to the students about how they are
progressing in their language learning.

The learners come to the ESP class with a specific interest for learning, subject
matter knowledge, and well-built adult learning strategies. They are in charge of
developing English language skills to reflect their native-language knowledge and
skills.

People learn languages when they have opportunities to understand and work
with language in a context that they comprehend and find interesting. In this view,

ESP is a powerful means for such opportunities. Students will acquire English as they



work with materials which they find interesting and relevant and which they can use
in their professional work or further studies. The more learners pay attention to the
meaning of the language they hear or read, the more they are successful; the more
they have to focus on the linguistic input or isolated language structures, the less they
are motivated to attend their classes.

The ESP student is particularly well disposed to focus on meaning in the
subject-matter field. In ESP, English should be presented not as a subject to be
learned in isolation from real use, nor as a mechanical skill or habit to be developed.
On the contrary, English should be presented in authentic contexts to make the
learners acquainted with the particular ways in which the language is used in
functions that they will need to perform in their fields of specialty or jobs.

Learners in the ESP classes are generally aware of the purposes for which they
will need to use English. Having already oriented their education toward a specific
field, they see their English training as complementing this orientation. Knowledge of
the subject area enables the students to identify a real context for the vocabulary and
structures of the ESP classroom. In such way, the learners can take advantage of what
they already know about the subject matter to learn English.

The language learning abilities of the adult in the ESP classroom are potentially
immense. Educated adults are continually learning new language behaviour in their
native languages, since language learning continues naturally throughout our lives.
They are constantly expanding vocabulary, becoming more fluent in their fields, and
adjusting their linguistic behaviour to new situations or new roles. ESP students can

exploit these innate competencies in learning English.
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Bukiaganas aHrjiicbkoi mMoBU Jiad cneuiaabHux unuted (ESP). Crparerii

HaBYaHHHA

Cmamms npucesueHa axmyaibHiti memi GUKIAOAHH AHSAIUCbKOI MO8U O
cneyianvHux yineu. ESP euznauae aumaniz nompeo, Akux MOSHUX HABUYOK HAUOLIbUL
nompebyloms CmyoOeHmu, HAGYANIbHUL NAAH PO3POOIIOEMbCSA BIONOBIOHUM YUHOM.
Haiiconosuiwuii acnekm nonseac 6 yinsax y 6UGYEHHI AHNIUCLKOL MO8U Ol MO2o,
wob CRiIKy8amucs 3 HAAGHICMIO NPOPECiUHUX HABUYOK MA BUKOHYIOMb HNEGHI
@yHKYii, nog ’a3ami 3 pobomoro.

Knrouoei cnosa: aneniticoka moga 0151 CneyiaibHux yinel, HasuuKu, HagualbHUlL

njiaH, MO6HA KOMNemeHmHicme.
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IIpenogaBanue AHTJIMUCKOTO SA3bLIKA JJIS CHIEUMAIBbHBIX eJeH

Cmamobs nocesawena akxmyaivbHOUu meme O0O0VHYeHUsl AHIUUCKOM) SA3bIKY O
cneyuanvrolx yeneu. OcnosHvle acnexmol npenooasanusi ESP oviiu packpvimoel. ESP
onpeoensiem aHaiuz nompeoHocmel, KAk  SA3bIKOBbIX  HABLIKO8, Haubo/ee
80cmpeH0OBAHHBIX cmyoeHmamu, VUueOHbll niau paszpabamvieaemcsi
coomeemcmayrowum oopazom. Camvlil 21A8HbBIL ACNEKM 3aKI04aemcs 8 Yesx
UsyueHusi aHeIULCKO20 A3bIKA, HANPAGIEHHbIX HaA OoOwjeHue ¢  HAluduem
npogheccuoHanbHbIX HABLIKOG U (PYHKYUU, CBA3AHHBIX C PAOOMOL.
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naar, A3b6lKOBAA KOMNEMEHMHOCMb.



