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STRATEGIES FOR DEVELOPING WRITING SKILLS IN ESP TEACHING

Acquiring writing skills for the students who study English for specific purposes is of great importance. In the article
the vision of other ESP tutors and researchers in respect of writing skills development in connection with engineering
students’ needs has been represented and the variety of effective techniques applied in Engineering Course has been

defined.
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English for Specific Purposes is generally consid-
ered to be one important branch of the English as a
Foreign Language system that functions as the main
branch of English language teaching ELT. Therefore,
ESP is not a particular kind of language or methodolo-
gy, but rather an approach to language learning where-
by the content and method are based on the learner’s
particular needs to learn the language. To distinguish
ESP from English for General Purposes we could say
that ESP is more focused on special subjects when
the student should acquire skills not only of reading
specialized texts and understanding the context, but
also achieve their writing ability of different kinds of
writing. There exists a variety of opinions of different
writers and researchers who have defined English for
specific purposes as the course that refer to the teach-
ing of English based upon students’ need to express the
facts and ideas of some special subjects after which the
student should acquire skills of reading and writing
specialized texts, understand the content clearly and
speak about that topic confidently and fluently. Among
these writers and researchers are Peter Master, Beer
and McMurrey, J. Carson, R. Buckmaster, Dudley-Evans
and St. John, T. Hutchinson and A. Waters, G. Kavali-
auskiene, A. R. Krapels and ]. Seely.

The purpose of this article is to study and suggest
the most effective writing techniques and activities
useful for writing skills acquisition for engineering stu-
dents. According to the purpose we have defined the
following tasks to analyze:

¢ defining the main objectives of ESP writing

course and identifying different writing skills
engineering students should acquire in con-
nection with their professional needs;

¢ defining the main structures engineering stu-

dents should learn to use to produce accurate
writing for professional purposes and sug-
gesting some techniques to be used in the ESP
classroom;

¢ analyzing and defining different strategies and

tasks for engineering students to be able to
produce various pieces of writing.

It is well known that writing is a complex activity,
and teaching writing skills presents some difficulties.

Length of words and sentences in written texts is one
of the key difficulties. Difficulties in writing for learners
are caused by either limited vocabulary or its inappro-
priate usage. This point is emphasized by R. Buckmas-
ter [1;15] who argues that the most important skill is a
very large vocabulary. There are numerous techniques
for teaching vocabulary, reading and writing skills.
It is also thought that learners’ ability to write in L2
depends on efficiency in reading. Researchers have
only recently begun to explore the relationship be-
tween reading and writing. Reading-writing and writ-
ing-reading connections in the first language have
shown a number of correlations: between reading
achievement and writing ability, between writing qual-
ity and reading experience, between reading ability
and complexity in writing [3; 89]. English language
teachers are well aware of the fact that well-read learn-
ers are better writers, and better literacy in the mother
tongue helps developing literacy skills in the second
language. However, a necessity to gather data on liter-
acy acquisition in a foreign language remains a burning
issue.

The studies showed that ‘poor reading in a foreign
language is due in part to poor reading in the L1, to-
gether with an inadequate knowledge of the foreign
language. Learners need to reach a threshold level of
language knowledge before they are able to transfer
any L1 skills to their L2 reading tasks’ [4; 74]. Another
research findings on writing showed the following: a
lack of competence in writing in English results more
from the lack of composing competence than from the
lack of linguistic competence, differences between L1
and L2 writers relate to composing proficiency rather
than to L1, and using L1 when writing in L2 frequently
concerns vocabulary and enables the L2 writer to sus-
tain the composing process [7; 49].

There are six aspects of written work that learners
must pay attention to: textual organization, structure
of sentences, different word networks, paragraphing,
spelling, punctuation, and non-standard English. The
main purpose of writing should be identified. As the
most common type of writing is considered to be a re-
port writing, the task of ESP writing course is to try to
adapt it for a particular situation [4; 106].
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There are many different types of reports for in-
stance: inspection or trip reports, laboratory report,
progress report, specification report, instruction re-
port and progress report [2;47]. According to Beer and
McMurrey, all reports are similar in that all start with
a prologue and end with a conclusion. The study of
students’ writing reports showed that the documents
suffered from language problems, specifically with or-
ganization, sentence structure and grammar. Taking
into consideration the above study the aims of ESP
writing course will be to promote engineers ability to
write different types of reports. The objectives of the
course will be as follows: recognise the organisation
of different report genre; use appropriate grammat-
ical structures and functions; write a full report with
80% accuracy; assess each other’s writing; use the
appropriate technical and semi-technical vocabulary;
use appropriate layout and punctuation; employ the
process of editing and drafting; using linking devices,
where appropriate, to produce cohesive text; express a
variety of functions in writing; promoting writing flu-
ency. By looking at the findings of the authentic docu-
ments analysis, it is possible to decide the content of
the course. Hence, the course content should include
the most frequent functions, structures, and lexis. Each
report writing should go through the following stages:
learn the general structure of a report, analyse a model
report, write a report.

While developing any ESP writing course English
teachers should always take into account that by the
end of the course the engineers should be able to ac-
quire the following skills: describe the condition of
something (e.g. piece of equipment), give instructions
or orders, suggest actions to be taken, clarify actions
that have been taken. The engineers should be able to
use the following structures with a fair degree of accu-
racy: Present continuous, Present simple, Modals (shall,
should), Modals + passive infinitive, Simple present
passive, Past simple, Simple past passive. Writing in the
class usually involves demonstrating to students rhe-
torical frames of reference acceptable to the area of spe-
cialization with which the class is concerned [9; 103].
In ESP writing is largely descriptive, concerned as it is
with conveying what things are for, what they are com-
posed of, what they look like, how they work, etc. In so
doing great emphasis is placed on the noun phrase and
its modification, comparatively little on the verb struc-
ture. This writing must furthermore be terse, controlled
and highly organized. One technique for sequencing the
written aspect of the ESP class is to teach and practice
simple descriptive formats which can later be modified
for use in longer, multi-faceted reports. These simple
rhetorical frameworks include the amplified definition,
description of a mechanism (or body part), description
of a process, classification and abstract.

Here are some ideas for the types of writing you
can ask your students to do: copying text word for
word; writing what you dictate; imitating a model; fill-
ing in blanks in sentences or paragraphs; taking a para-
graph and transforming certain language (for example

changing all verbs and time references to past tense);
summarizing a story text, video, or listening clip (you
can guide with questions or keywords); making lists of
items, ideas, reasons, etc. (words or sentences depend-
ing on level); writing what your students want to learn
in English and why; writing letters (complaint, friend,
advice); organizing information (for example making a
grid of survey results or writing directions to a location
using a map); reacting to a text, object, picture, etc. (can
be a word or whole written piece).

Writing is an integral part of the daily life and it
should be seen as a specific purpose. Learning to write
in English is very important for all who study a foreign
language and it is particularly necessary for all who
study at university.

As writing is essentially a creative process, it is our
task as teachers that our students learn how to com-
municate their ideas clearly. We attempted to describe
here a group of activities that are focused on commu-
nication and self-expression through writing. For this
reason, these activities should be motivating and of the
student’s interest in ESP lessons. As the goal of writing
is to attain concrete information, the students should
be challenged in decision making which are related
with a specific content to be included in the text, form
should be considered as well before writing. The stu-
dent must recognize the linguistic content given, not
only through a definition, a classification or a descrip-
tion but also by any other communicative function in
context; furthermore, they should be able of using con-
nectives correctly in a paragraph and organizing the
formal speech. Establishing an adequate logical order
of ideas by means of diagrams, charts etc., is also of
great importance to fulfill a good writing.

All the techniques mentioned in the article pro-
vide the means to succeed in a content course and
can definitely motivate the student. Recent research
has shown that learning language through content is
an excellent way to increase language proficiency. Pe-
ter Master pointed out that if an ESP instructor had
the opportunity to work with subject experts, the ESP
teacher would remain firmly on the side of language in
the language content [9; 154]. Despite all the disputes
about whether the activities are used to teach reading
or writing skill development, Hutchinson and Waters
argue strongly that the role of the ESP teacher should
be not to teach content but to provide the means to be
able to cope with content [5; 86].

In conclusion, it should be pointed out that it is
important to understand that in ESP classroom each
activity should be targeted at the acquisition of defi-
nite skills. In case with writing activities the main pur-
pose to be achieved is coping with different types of
writing the students may need in their professional
environment. In this study there have been analyzed
and suggested the writing techniques and activities
that proved to be the most effective for writing skills
acquisition among engineering students. According to
the students’ needs the most frequently required types
of writing are: report writing, describing the condition
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OCHOBHI METOZM PO3BUTKY HABUYOK INMCbMA Y BUKJIAZJAHHI AHIVITIHICbKOI MOBH
JUIA CNELJAJIbHUX L[IJIEA

Had6aHHs Hagu4OK nucbma 0151 cmydeHmis, sIKi 8UBYAOMb AH2AIlICbKY M08y 3a NPo@eciliHUM CNPSMYBAHHSM €
HadssuyatiHo saxcausum. HadaHo aHasiz mouku 3opy iHwux sukaadaie aHanilicbkoi Mosu 3a npogeciiiHuM cnpsmy-
BAHHSIM Y 38°513KY 3 PO38UMKOM HABUYOK NUCbMA y cmydeHmie IH)iCeHepHUX cneyiarsHocmell. Po3z2asiHymo pizHoMma-
HiImHI eghekmueHi cneyianbHi nputiomu, AKi BUKOPUCMOBYIOMbCS 8 KYPCax aHa/ilicbkoi Mogu 0415 cneyiaabHux yiael.

Kaiwouoei caoea: TouHicmy, 0YiH0OBAHHS, cniggiOHOWEHHS, CKAAJaHHS YepHemKuU, cucmema 8idiky, po3nodia Ha
napaepadu, cucmema nucoma, 38im, cneyugikayis, 80,100iHHA cneyiasbHUMU npuliomMamu, op2aHizayis mekcmy, Ha-
BUYKU NUCbMA.
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