YK 378.147:811.111
111 45
Shlyakhtina O. S.
Senior Lecturer of the Department of Modern Languages, Humanitarian Faculty of
National University of Shipbuilding after Admiral Makarov (Ukraine, Mykolaiv),
adastra7@ukr.net

THE IMPORTANCE OF PROJECT WORK IN TEACHING ESP TO
ENGINEERING STUDENTS

Project-based learning is one of the most important constituent necessary for
successful teaching of English for specific purposes. This article is the study of different
ESP tutors’ and researches’ experience and understanding the benefits of project work
in ESP classrooms with engineering students in particular. There have been defined
types of project work and its steps in ESP course for engineers.
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The problem of using project work in teaching English for special purpose is of
great importance. In the context of engineering education project work is characterized
as one of the most effective methods of teaching and learning a foreign language
through research and communication, different types of this method allow us to use it
in all the spheres of the educational process. It involves multi-skill activities which
focus on a theme of interest rather than of specific language tasks and helps the students
to develop their imagination and creativity.

From a content perspective, «design projects offer opportunities to approximate
professional practice, with its concerns for social implications; integrate and synthesize
knowledge; and develop skills of persistence, creativity, and teamwork» [5; 58].
Design projects, thus, cover training in the skills areas that engineers need to possess:
collaboration, communication and continuous learning. From a linguistic perspective,
projects represent an authentic scenario where students need to communicate on
planning, organization, methods, problem solving, and content, progress monitoring

and reporting. These and many other communicative events and situations offer



learners a field for experimentation with different language forms and functions so that
language becomes an integrated and essential factor for completing a concrete task.
Furthermore, Wong and Nunan [6; 155] have noted that effective learners endorse an
instrumental view of «language as a tool for communicating», which they find
epitomized in project-based learning. Besides communication skills, Musa, Mufti,
Latiff, and Amin [4; 194] have mentioned students’ exposure to team work, conflict
management and decision making in project-based learning.

The project’s global goals for language learning are the improvement of technical
communication skills, writing skills and research strategies. Its language learning
objectives are searching for and working with literature on a scientific topic;
recognizing and implementing features and conventions of technical-scientific writing;
adopting appropriate language, register, and style for technical-scientific writing;
expanding subject-specific vocabulary in context; following a given template for
writing technical-scientific texts; reporting results according to a given structure; and
peer-reviewing and editing technical texts.

According to the purposes we have defined the following tasks to analyze:

— identifying the types of projects and analyzing their benefits and peculiarities
for engineering students, studying the difference between the types of project work and
their effectiveness;

— analyzing the project work organizing procedure to be used in ESP classroom;
— identifying different project work skills engineering students should acquire in
connection with their professional needs.

The fundamental researches in the given field were carried out by such prominent
scientists and methodologists as Legutke M., Thomas H., Heines S., Brumfit C.,
Hutchinson T., Fried-Booth D. and others.

Legutke and Thomas in their book «Process and Experience in the Language
Classroom» suggest and analyse three types of projects: encounter projects, which
enable students to make contact with native speakers; text projects which encourage
students to use English language texts, either a range of them to research a topic or one
text more intensively, for example, a play to read, discuss, dramatize, and rehearse [3;
471].



Haines in «Projects for the EFL Classroomy identifies four types of projects:
informational and research projects, survey projects, production projects, and
performance and organizational projects [1, 65].

What these different types of projects have in common is their emphasis on
student involvement, collaboration, and responsibility. In this respect, project work is
similar to the cooperative learning and task-oriented activities that are widely endorsed
by educators interested in developing communicative competence and purposeful
language learning. However, it differs from such approaches, it typically requires
students to work together over several days or weeks, both inside and outside the
classroom.

Although recommendations as to the best way to develop projects in the
classroom vary, most are consistent with the eight fundamental steps.

Step 1: The students and the teacher agree on a theme for the project.

This stage includes choosing the project topic, generating interest and helping
students develop a sense of commitment, responsibility and ownership towards the
project. Topic is chosen after a conversation and negotiation between the teacher and
the students.

Step 2: The students and the teacher determine the final outcome of the project.

The students and the teacher determine a) the final outcome of the project and b)
the audience for the project.

Step 3: The students and the teacher structure the project.

The students and the teacher agree on information that needs to be gathered,
student roles, and timing for the project.

Step 4: The teacher identifies language skills and strategies.

Step 5: The students gather information.

Step 6: The students compile and analyse the information.

The students work in groups and compile information they have gathered,
compare their findings, and decide how to organize them for efficient presentation.
During this step, students may read each other’s work and negotiate with each other
for meaning.

Step 7: The students present the final outcome.



The students present the final project outcome, on the basis of what has been
decided in step 2. The manner of presentation will largely depend on the final form of
the product. It may involve the screening of a video; the staging of a debate; a written
report; or the presentation of a brochure.

Step 8: The students evaluate the project.

In this final phase of project work, students and the teacher reflect on the steps
taken to accomplish their objectives and the language, communicative skills, and
information they have acquired in the process. They can discuss the value of their
experience and its relationship to future vocational needs. They can also identify
aspects of the project which could be improved and/or enhanced in future attempts at
project work [2,105].

Project work can only be effective when teachers relax control of their students
temporarily and assume the role of guide or facilitator. The teacher can play an
important role by diligently overseeing the multiple steps of project work, establishing
guidelines, helping students make decisions, and providing instruction in the language
when it is needed.

There are also drawbacks of educational projects, though. Larson, Birge and
Huang [2; 174], for instance, observed tensions for educators. Another limitation of
educational projects is that they remain educational and merely simulate the solution
of an engineering task. As Sheppard, Macatangay, Colby, and Sullivan [5; 17] have
argued: «In experiencing a simplified approximation to engineering practice, the
novice nonetheless gets a sense of the breadth of engineering’s dimensions». In
linguistic terms, this limitation is almost negligible because the language needed for
talking about and describing the project will be very close to expressions and
terminology found in the actual content area. Projects are also time-consuming and the
students use their mother tongue too much, the weaker students are lost and not able to
cope with the task and the assessment of projects is very difficult. However, every type
of project can be held without any difficulties and so with every advantage possible.

As it can be seen from above project work is a very good choice among the
activities that proved to be effective and can be included into the development of

English course for professional purposes.



In conclusion, it needs to be pointed out that the collaborative production of
knowledge through project work under conditions of controlled choice is thematically
adaptable to any context, which turns it into a flexible and versatile educational
concept. This is particularly important for teaching because learners and groups require
individual and tailored approaches to best cater for their educational needs. In this study
there have been analyzed the importance of the project work in teaching English and
showed how it influences engineering students during the educational process and if
this type of work helps to learn the language. On the basis of the literary sources studied
it should be noted that project work has advantages like the increased motivation when
learners become personally involved in the project; all four skills, reading, writing,
listening and speaking, are integrated; autonomous learning is promoted as learners
become more responsible for their own learning; there are learning outcomes — learners
have an end product; interpersonal relations are developed through working as a group.
So it is obvious that project work has more positive sides than negative and is effective

during the educational process.
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Pos1b NpoeKTHOI po00TH Y BUKJIAIAHHI AHTJIiIHCHKOI MOBHM JIJISl ClIeHiAJIbHUX HijTeH

CTYJI€HTAM TeXHIYHHUX CleliaJIbHOCTel

Memoo npoexmis € 00HI€N 3 HAUOINbUL BANCIUBUX CKIAOOBUX, HEOOXIOHUX OIS
VCRIWHO20 BUKIAOAHHS AHNIUCLKOI MOBU Onsi chneyianvHux uyineu. Y cmammi
NnpoBeoeHo aHali3 NPaKMuyHo2o O00CBI0Y BUKIAOA4i8 ma OOCHIOHUKIE YV 2aly3i
AH2NIUCHKOI MOBU 015l cneyianvHux yineu. Pozenanymo neeni 6uou npoexmuux pooim
ma ix emanu nNpu BGUBYEHHI AHNIUCLKOI Ol CheyianlbHux yineu cmyoeHmamu
mexuiunux cneyianonocmeu. OKpecieHo no3umueHull eghekm ma nepeazu NPOeKmHoi
pobomu 01 cmyO0eHmie MmexHIYHUX CneyiaibHOCmel.

Knwuogi cnoea: aneniticoka mosa 0151 cneyiaibHux yinetl, npoekmua poboma,
Memoo, OIANbHICMb, CAPAMOBAHA HA PO3BUMOK DISHOMAHIMHUX HABUYOK, GUDIUULEHHSL

npobaem, 3micm, poboma 8 KOMAaHOL.
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I'ymanumapnoii  paxynemem Hayuonanenozco yHusepcumema KopabdiecmpoeHus

umernu aomupana Maxaposa (Yrkpauna, Huxonaes), adastra7@ukr.net

Poab mnpoekTHO#i padoOTBl B NPENOJABAHUM AHIJIMMCKOr0 f3bIKA IS

CliecnuaJIbHBbIX l_[eJIei/i CTYACHTAM TEXHUICCKHUX CHeHI/IaJILHOCTeﬁ

Memoo npoexmos sensiemcsi 0OHOU U3 HAUOOLee BANCHBIX COCMAGIAIOUUX,
HE0OX00UMBIX O YCHEUH020 NPEen00aABanUs AH2IUNICKO20 A3bIKA OJIsl CNeYUANbHbIX
yeneu. B cmamve nposeden ananuz npakmuyeckozco onvima npenooasameneil u
uccreoosamenell 6 001ACMU  AHSAULCKO20 A3bIKA O/l CHEYUAIbHbIX — Uellell.
Paccmompenwvl 6udvr npoexmuvix pabom u ux smanvi Npu U3YYeHUU AHSTUNUCKO2O
A3bIKA OJI51 CNeYUANbHBIX Yeaell CyO0eHmamu mexHu4eckux cCneyuaibHocmell.

Knwuesvie cnoea: awnenuvickuil sA3vIK 01 CNEYUATbHBIX Yellell, NPOeKmHAas
paboma, memoo, O0esmeIbHOCMb, HANPAGIEHHAS. HA PA3sumue pPAa3sHOCMOPOHHUX

HABLIKOB, pelueHue npobaem, cooepaicanue, paboma 6 KOMauoe.






