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The importance of intonation patterns in the English language has been
analyzed. The steps to work out this area on a language have been given. The exercises
to build students’ awareness of using the emphasis right have been shown.
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The English language knowledge plays a very important role in the modern life.
It helps become a competitive, highly-paid professional and contribute to the society
we live in. Though syllabus at technical universities does not give the teachers much
time for studying the intonation patterns, we try to focus students’ attention on this
issue. Intonation is one of the hardest skills of English to learn. It takes a lot of time
and effort to use intonation patterns naturally. As we may see some non- active
speakers live for a long time in an English — speaking country but still have problems
with intonation. Other speakers seem to pick up English intonation with little effort and
some may do so without visiting an English — speaking country at all. Nobody knows
why this happens. Perhaps that is because some students have a"better ear"than the
others. Students are likely to improve their intonation more quickly if they are doing
task-related exercises.

As we know a lot of scientists developed this area of a language. Such scientists
as John Barlow and Mark Hankok stress the importance of intonation when teaching a
foreign language.

Intonation is the area of pronunciation of which students are well aware but less
then sure how to approach. Students demonstrate a good degree of interest from the
outset, so that the overall awareness-raising aim is achieved.

The aim of this article is to raise students’ awareness of the importance of

highlighting as a feature of conversation, enabling them to interpret and produce



highlighted words more successfully. This activity can be used for pre-intermediate
and intermediate students in monolingual classes and it can work well. The authors
offer a number of steps to work out this area.

Step 1.

It is a good idea to begin by writing a sample sentence on the board, for example
| went to the shop on Friday. This sentence can be read differently. It depends on what
you stress in this sentence.

I went to the shop on Friday.

| went to the shop on Friday.

| went to the shop on Friday.

It can be really useful to ask the students what differences they can see and give
an explicit. If there are some difficulties the teacher explains the principle of
highlighting, making sure that the students stress those words they consider most
significant in conversation.

So, the next step can be to demonstrate with reference to the example sentence
previously used, this time highlighting key words in appropriate response to questions:

Who went to the shop on Friday?

I went to the shop on Friday.

Where did you go on Friday?

| went to the shop on Friday.

When did you go to the shop?

| went to the shop on Friday.

Before the formal introduction to the focus of the activity, students can seem a
little puzzled at being asked to read aloud the sample sentence. However, by the time
they have re-read the sample sentence with different highlighting, most students will
have realized the relevance of the first task. Barbara Bradford calls this
process'sensitisation™,

Step 2.

Give each student a copy of two short written exchanges, instructing them to

listen and underline the words which are highlighted as you read each one aloud. The



sample exchanges can be repeated once or twice with different highlighting. For
example:

Are you going to Osaka next month?

No, I’'m going to Madrid.

Are you going to Osaka next month?

No, I’'m going in September.

Are you going to Osaka next month?

No, my friend’s going there.

Check the task allowing the students to volunteer answers, before asking them
to compare the meaning of selected pairs in questions and answers.

The ‘listen and repeat’ tasks give students their first opportunity to imitate
highlighting, and though they are generally performed without problems, they can
often sound unnaturally exaggerated. It is conceivable that such strictly guided practice
can produce an over-emphasis of the focus feature

Step 3.

For the next task, put the students into pairs; if there is an odd number of students,
you can pair up with any student who seems to be experiencing difficulty with activity.
Give each pair two sets of written exchanges, each exchange consisting of two
initiating sentences for which there is one response with the highlighting indicated.
Student A initiates the exchange and Student B replies to each initiation with the same
response, appropriately highlighted. For example:

A: Nobody likes him.

B: I like him

A: What do you think of him?

B: I like him.

They then swap roles for the second set of exchanges.

Step 4.

Finally, use a communication exercise to give the students the opportunity to
practice highlighting in conversation. It can be a role-play or a case study which

encourage students to improve their speaking skills. In a brief round-up session advise



the students to listen more closely to how highlighting is used and practice using it in
their own speech.

This task aims to put the students’ use of intonation into an authentic
communicative context.

Overall, this activity is generally successful in achieving its aim of emphasizing
to students the fundamental importance of intonation, more particularly reminding
them that the simple principle of stressing the words the most important in context
applies in English.

In conclusion, it should be remembered that students’ production of highlighting,
though word-appropriate, will frequently sound awkward. This further justifies the
need for practice, whether the ultimate aim is to make a student sound more like a
native English speaker.

It is clear now that we should pay attention to intonation because intonation is
crucial for communication. Without intonation it is impossible to understand the

expressions and thoughts that go with words.
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